GAPSS Classroom Instruction Observation Form

School Name: __________________________________
Grade:  _____________        
Subject:  __________________________________

Date:  __________________________
Time In:  ______________    Time Out:  ______________        Beginning       Middle       End

	Instruction Strand
	Examples
	Observed

	I

1.1
	An organizing framework is utilized to guide instruction.
	Units of study and/or lesson plans are available.  Curriculum maps and/or pacing guides may be available.  Plans for the instructional period may be posted.
	

	I

1.3
	Learning goals are aligned to the GPS/QCC.
	Units of study, lesson plans, and/or commentary are clearly aligned to GPS/QCC.  Standards, essential questions, etc. are explicit and referenced often during instruction.
	

	
	Students apply learning goals in performance tasks aligned to the standards. 
	Performance tasks, culminating performance tasks, student work, portfolios, rubrics, and/or graphic organizers, etc. are clearly aligned to the GPS/QCC.
	

	I

2.1
	Sequencing of the instructional period is predictable and logical.
	Instruction begins by activating prior knowledge, including experienced-based activities, followed by spiraling and scaffolded tasks that move students toward conceptual understanding and independent use of what they are learning, and ends by summarizing learning.
	

	
	The lesson begins with a clearly defined opening to strengthen learning.
	Instruction explicitly states learning goals and makes connections to prior knowledge, subject areas, and/or student experiences, incorporates modeling or demonstration, and/or assesses student understanding (such as questioning, informal written assessments, charting), etc.
	

	
	Instruction has a defined work period.
	The work period provides opportunities to practice, review, and apply new knowledge and receive feedback (for example:  independent practice, guided practice, small group, conferencing, hands-on learning, problem solving, etc.).
	

	
	Instruction ends with a summary activity that reinforces the learning.
	The lesson closing summarizes the learning goal(s), clarifies concepts, and addresses misconceptions.  Students may share their work that relates to the learning goal(s).
	

	
	Content specific vocabulary is developed in context.
	The instructor provides rich information about new vocabulary words and how the new words function.  New vocabulary is presented and reinforced in the context of the standards being taught.  Students are provided opportunities to use the new words in their writing, reading, and conversations.
	

	I

2.2
	Higher order thinking skills and processes are utilized in instruction.
	Instructor’s questioning techniques require students to compare, classify, analyze different perspectives, induce, investigate, problem solve, inquire, research, make decisions, etc.
	

	
	Higher order thinking skills and processes are evident in student work.
	All students are engaged in tasks that require comparison, classification, analysis of perspectives, induction, investigation, problem solving, inquiry, research, decision making, etc.
	

	I

2.3
	Instruction is differentiated to meet student readiness levels, learning profiles, and interests.
	The standards are the expectation for learning for all students, but within a class period instruction is paced and presented differently with the use of varying materials, resources, and tasks.  (Instruction may be differentiated through content, process, product, and/or learning environment.)
	

	I

2.4
	Instruction and tasks reinforce students’ understanding of the purpose for what they are learning and its connection to the world beyond the classroom.
	Instruction is explicitly made relevant to students.  For example, classroom instruction is differentiated to reflect student interests, leads to the creation of products that are useful in real-world problem solving, emphasizes inter-disciplinary connections, leads to authentic assessments, and/or further reveals real-world problems and their potential solutions.
	

	I

2.5
	The classroom structure supports implementation of a variety of grouping strategies.
	The classroom arrangement allows for whole group instruction, small group, and independent learning.  
	


	I

2.7
	The use of technology is integrated effectively into instruction.
	Teacher effectively uses technology to provide real-world, relevant application, to enhance students’ research skills and to differentiate instruction to maximize student learning.  Technology is used to enhance student learning of the grade/content standards. (e.g. Interactive boards, computers, digital cameras, projection systems, calculators, probeware, software, interactive games, voting systems, Palm Pilots, Online Assessment, etc.)
	

	
	Students effectively use technology during the class period.
	Students use technology to research, create documents and/or projects, and to demonstrate a greater understanding of the learning goals. (e.g. PowerPoints, Web pages, etc.)
	

	I

3.1
	Instructional goals, activities, interactions, and classroom environment convey high expectations for student achievement.
	Students are engaged in rigorous work.  Students interact with other students and teachers concerning their work and the standards.  The standards are held as the expectation for all students and are evident in classroom practices.
	

	I

3.3
	Students demonstrate personal efficacy and responsibility.
	Students evaluate their own work aligned to the standards, elements, benchmark work, anchor papers or rubrics and are provided the opportunity to revise their work.  Students are on task and may use resources available in the room (content maps, rubrics, computers, posted exemplary work, etc.)
	

	Assessment Strand
	Examples
	Observed

	A

2.2
	Formative assessments are utilized during instruction to provide immediate evidence of student learning and to provide specific feedback to students.
	The teacher is monitoring for student understanding throughout the instructional period, conferencing with students, asking questions, and/or engaging students in KWLs, 3-2-1 activities, quick write, ticket out the door, etc.  The formative assessments are used to provide students with frequent and specific feedback.
	

	
	Written commentary is aligned to the GPS standard(s) and elements or QCC content standards.
	Commentary uses the language of the standard providing specific feedback by describing the quality of the student work when compared to the desired learning goals.  Commentary goes beyond “good job”, “great work”, etc.
	

	Planning and Organization Strand
	Examples
	Observed

	PO

3.2
	Materials and resources are effectively allocated.
	Student support materials and resources are easily accessible to students (classroom library, technology, etc.).  Materials and resources to support content area lessons are visible.  Human resources (co-teachers, paraprofessionals, instructional coaches, etc.) are effectively utilized to maximize instruction for all learners.
	

	PO

4.1
	Classroom management is conducive to student learning.
	Expectations for behavior are evident (rules posted, behavior consistently monitored and addressed when necessary).  Classroom practices and procedures are understood and followed.  
	

	PO

4.3
	Instruction is provided in a safe and orderly environment.
	The classroom is clean and conducive to learning.
	

	PO

4.2
	Instructional time is maximized.
	Classroom instruction has no or minimal interruptions.
	

	
	The teacher maximizes instructional time.
	Instruction begins and ends on time.  Student transitions during instruction are smooth with no loss of instructional time.  The teacher is monitoring student learning and actively engaged with students.
	

	School Culture Strand
	Examples
	Observed

	SC

1.1
	The culture of the classroom reflects a risk-free learning environment.  
	Students feel comfortable sharing their work and receiving feedback from the teacher and other students regarding their work, students ask clarifying questions, etc.  
	


  Student Question:   If the students are available for questioning and this action will not interrupt instruction, then ask three students the following question.  If the students are able to answer the     question place a check in the box.  If you are only able to speak with one student, then select NA for the remaining students.

	If we expect all students to achieve at high levels, then we need to define explicitly what we expect students to learn.  These expectations need to be clearly communicated to students.  With learning goals/standards clearly defined, students can better understand the work they are completing and how to improve their work.

	I 

1.3
	Learning goals/standards are clearly communicated to students.
	What standard(s) or element(s) are you working on today?  What does your teacher want you to learn?  What is your learning goal today?  
	The student can explain the learning goals or standards/elements that he/she is working on.  The student is able to explain the substance of what is being learned and show how the learning is embedded in their work. 
	Student A
	NA

	
	
	
	
	Student B
	NA

	
	
	
	
	Student C
	NA


